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ABSTRACT

Every year, high school students response 
to choosing a science stream has indicated a 
declining pattern. It may be due to the lack of 
technical application of science that students 
cannot foresee, thus preventing them from 
having a clear vision of how science and 
technology could greatly help daily human 
life. The study aims to assess the knowledge 
of high school students through STEM 
education via a project-based learning 
method using the hydroponic kit. Seventy 
students from a government school in Kota 
Bharu, Kelantan, Malaysia, participated 
in this study. The questionnaire was then 
evaluated based on the scores and displayed 
improvement. The mean score for the pre-
test of general knowledge was M=3.8857, 
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SD=1.41977, and then it increased to 
M=6.1857, SD=1.21932 for the post-test. 
In addition, the mean score for the pre-
test of hydroponic system advantages was 
M=6.2000, SD=1.93068, which increased 
to M=8.8286, SD=0.65875 for the post-test. 
Meanwhile, the mean score for the pre-test 
of disadvantages of the hydroponic system 
was M=7.2571, SD=2.21121, subsequently 
increasing to M=9.4286, SD=0.73369 
for the post-test. Finally, the mean score 
for the pre-test of practical knowledge 
was M=9.3429, SD=2.51307, and then 
increased to M=15.0571, SD=1.84065 
for the post-test. Students’ responses to 
the tests indicated that their interest in the 
field of science has increased through their 
involvement in the hydroponic kit project.

Keywords: Hydroponic kit, knowledge, pre and post-

test questionnaire, project-based learning, STEM 

education

INTRODUCTION

Nowadays, STEM is not familiar as it is 
an essential field needed by a country to 
develop and thus achieve a high level of 
modernisation. Western countries, such 
as the United States, Switzerland, United 
Kingdom, Sweden, Netherlands, Ireland, 
Germany, and Denmark, as well as Asia 
and the Pacific, such as Singapore, Republic 
of Korea, and China, have all achieved a 
high level of progress, which symbolised 
modernisation (United Nations Conference 
on Trade and Development, 2021). These 
nations have applied science and technology 
in developing and achieving advancement 

in their respective countries. Since 2003, 
the United States has been mobilising 
STEM education to increase science and 
technology competitiveness. Therefore, it is 
not surprising that the country has reached a 
high level of development. STEM education 
focuses on physical learning through skill-
based activities such as investigation, 
designing, problem-solving, teamwork, 
and communication. Baran et al. (2015) 
mentioned that STEM educational activities 
approach science, technology, engineering, 
and mathematical disciplines using the 
knowledge and skills of the 21st Century. In 
the 21st Century, creativity is an important 
skill that students need to possess (Stehle 
& Peters-Burton, 2019); hence, this skill 
guarantees them a brighter future (Hanif et 
al., 2019). The alignment of the 21st Century 
learning components with the 21st Century 
learning design rubrics has also indicated 
creativity and innovation as the two main 
domains of modern-day learning (Stehle & 
Peters-Burton, 2019). Since the job market 
has been shifting daily, students need to be 
well equipped with essential knowledge that 
is gained theoretically and the actual living 
skills into which STEM is being integrated.

In general, STEM education is an effort 
to integrate science, technology, engineering, 
and mathematics disciplines by correlating 
the content of a unit or subject with real-time 
problems. A more modern definition states 
that STEM education is an interdisciplinary 
teaching method that integrates science, 
technology, engineering, mathematics, and 
other knowledge, skills, and beliefs into 
these disciplines (Baran et al., 2016; Koul 
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et al., 2018; Thibaut et al., 2018). Using 
the STEM approach, students can solve 
various problems and become innovators, 
inventors, independents, logical thinkers, 
and technologically literate people (Widya 
et al., 2019). Therefore, STEM education is 
a term that refers to teaching and learning in 
STEM subjects, which is problem-solving 
with real-world problems that integrate 
many other disciplines and skills, such 
as science, technology, mathematics, and 
engineering. In recent years, we have been 
stunned by the decline of students choosing 
science, technology, engineering, and 
mathematics (STEM) subjects in schools 
and higher learning institutions in Malaysia 
(Ismail et al., 2019). Nowadays, students 
are less interested in science. They consider 
science difficult as compared to accountancy 
and literature. In addition, they may be given 
less practical exposure to science that can 
be found around them, which has greatly 
helped to facilitate daily human work and 
brought many benefits. It is a matter of 
great concern to the Ministry of Energy, 
Science, Technology, Environment and 
Climate Change (MESTECC) Malaysia. 
The ministry is responsible for sustainable 
energy, wealth creation through science and 
technology, and environmental conservation 
and must ensure that such knowledge 
reaches every community and can be 
adapted. If such a situation does not occur, 
our country will experience a shortage of 
skilled and talented human resources in 
science and technology, as the industry 
requires.

Recently, the emphasis on STEM in 
Malaysian secondary schools has increased 
to provide students with the skills needed 
in the industry and future careers (Razali, 
2021). Therefore, a project-based learning 
model is deemed suitable to meet these 
skills because it integrates STEM (Lou 
et al., 2011). This study aims to assess 
students’ knowledge in school before 
and after exposure to the hydroponic kit 
application based on pre-test and post-test 
questionnaires. The study will also evaluate 
students’ interest in STEM subjects, which 
incorporate problem-solving skills in real-
world situations, and integrate many other 
disciplines and skills, such as science, 
technology, mathematics, and engineering. 
This learning method can increase students’ 
knowledge performance and thus nurture 
students’ interest in STEM, produce quality 
students in terms of thinking style, creativity, 
and innovativeness, and become bold 
enough to face future challenges.

MATERIALS AND METHODS

The study was conducted at a government 
school in Kota Bharu, Kelantan, Malaysia, 
from February until November 2020. The 
selected school was under a pilot project 
led by the National STEM Association 
(NSA), which was to be an example for 
other schools in Kelantan to uphold STEM. 
The study has conducted five programmes/
meetings between the mentors and mentees 
over nine months. In the meetings, students 
were introduced to hydroponics and its 
cultivation methods on (1) how to install a 
hydroponic kit system, (2) how to prepare 
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media, (3) how to sow seeds, (4) how 
to measure fertiliser, and (5) to harvest 
crops). In the meetings, students were also 
exposed to problem identification and how 
to solve problems related to hydroponics 
so that students would gain knowledge and 
interest in science. The study subjects were 
70 conveniently selected students based 
on availability and voluntariness, which 
consisted of 36 male students (51.4%) and 
34 female students (48.6%).

The students were required to answer a 
pre-test questionnaire before the programme 
started and a post-test questionnaire after the 
programme ended. The two questionnaires 
contained 26 questions, comprising a similar 
set of questions related to project-based 
learning: hydroponic kit. The questionnaires 
were trialled, tested, and sent for revision 
to ensure item comprehension, wording, 
and adequacy of responses. The content 
validity was applied by consulting a small 
sample of panels and experts in a particular 
area to pass judgement on the suitability 
of selected questions (Sekaran & Bougie, 
2010). The example of questions used and 
validated by three panels within the expert 
area of study are (1) what are the four basic 
requirements for tree growth? (2) what 
is hydroponic cultivation? (3) why was 
hydroponic cultivation introduced? The 
Likert scale was applied from 1–5 (strongly 
disagree to strongly agree). The experts 
provided a score with an average of 4.7, 
which indicated that the experts strongly 
agreed with all the questionnaire items. 
The purpose of content validity was to get 
feedback concerning the suitability, content, 
layout, and adequacy of questions designed 

based on the literature review (Wee & Abas, 
2015). For statistical analysis, paired student 
t-test was used to compare the pre-test and 
post-test scores, whereby p values were 
calculated using the Statistical Package for 
the Social Sciences (SPSS) software Version 
26. Paired student t-test was utilised to assess 
school students’ knowledge before and after 
being exposed to hydroponic kits on pre-test 
and post-test questionnaires. The paired 
student t-test could help assess the variables, 
namely knowledge_general, knowledge_
advantages, knowledge_disadvantages, and 
knowledge_practices.

RESULTS
A total of 70 students participated in the 
pre-test and post-test. The number of correct 
post-test responses was significantly higher 
(p<0.01) than pre-test responses (Table 
1). However, some items had similar 
scores for the pre-and post-tests, and 
some had a large difference in scores 
for the pre-and post-tests. It was due 
to the types of questions and students’ 
level of knowledge and understanding 
before and after they were exposed to the 
project. There were four sections in the 
questionnaire: (1) Knowledge_General: 
Q1: Basic requirements of tree growth; 
Q2: Definition of hydroponic plants; Q3: 
The purpose of hydroponic technique 
introduction; Q4: Types of plants suitable 
for hydroponic techniques; (2) Knowledge_
Advantages: Q5: High-quality production; 
Q6: Easy to install; Q7: Low cost; Q8: 
Balanced nutrient; Q9: Suitable for all types 
of crops; (3) Knowledge_Disadvantages: 
Q10: Needs a lot of electricity; Q11: Not 
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environmental-friendly; Q12: Susceptible 
to disease; Q13: Need frequent watering; 
Q14: Less clean; (4) Knowledge_Practices: 
Q15: Hydroponic care measures; Q16: Steps 
provide hydroponic plants; Q17: How to suit 
hydroponic plant seedlings; Q18: Effects of 
exposure to rain; Q19: Causes of hydroponic 

plants wither and die; Q20: Hydroponic crop 
risks; Q21: A suitable place for hydroponic 
plants; Q22: Hydroponic plant media; 
and Q23: Characteristics of hydroponic 
media. The overall mean scores indicated a 
significant improvement in post-test scores 
compared to the pre-test scores (Table 2).

Table 1
Student’s pre-test and post-test responses (n=70)

Questions 
Correct responses (n)

Significance value
Pre-test Post-test

Q1. 70 70

Q2. 44 64

Q3. 26 59

Q4. 65 69

Q5. 56 70

Q6. 10 70

Q7. 29 70

Q8. 64 70

 Q9. 58 70

Q10. 41 70

Q11. 54 70

Q12. 47 70

Q13. 58 70

Q14. 55 70

Q15. 68 70

Q16. 66 70

Q17. 27 70

Q18. 43 64

Q19. 70 70

Q20. 66 69

Q21. 39 70

Q22. 66 70

Q23. 59 70

Mean±SD 51.35±16.51 68.91±2.76 t=5.339, 
p-value=0.000*

Note: *Significance levels at 0.1, 0.05, and 0.01  
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The pre-and post-tests were the 
instruments utilised in measuring the study 
effect. There was a significant difference in 
the scores for the pre-test of Knowledge_
General (M=3.89, SD=1.42) and post-test 
of Knowledge_General (M=6.12, SD=1.23); 
t(69)=11.99, p=0.00. Other than that, 
there was also a significant difference in 
the scores for the pre-test of Knowledge_
Advantages (M=6.20, SD=1.93) and 
the post-test of Knowledge_Advantages 
(M=8.83, SD=0.66); t(69)=10.58, p=0.00. 
A significant difference was also found in 
the scores of the pre-test for Knowledge_
Disadvantages (M=7.26, SD=2.21) and 
the post-test of Knowledge_Disadvantages 
(M=9.43, SD=0.73); t(69)=7.76, p=0.00. 
Finally, a significant difference was also 
discovered in the scores of the pre-test for 
Knowledge_Practices (M=9.34, SD=2.51) 
and the post-test of Knowledge_Practices 
(M=15.06,  SD=1.84);  t (69)=14.44, 
p=0.00. The approach of teaching and 
learning adopted in this project through 
the application of the hydroponic kit has 
improved learning ability and increased 

knowledge received, which were indicated 
by the positive response from students. Most 
students agreed that the Mentor-Mentee of 
a STEM project-based learning programme 
through the application of the Hydroponic 
Kit could help improve their focus and 
performance, as it is considered a trigger 
factor to be attentive and push themselves 
to be more in-depth in their study.

DISCUSSION

The purpose of the study is to see whether 
the initial test given before the learning 
process can be improved in the final 
test. This study assesses school students’ 
knowledge based on the Hydroponic Kit 
Project. Kanadli (2019) denoted that the 
advancement in science and technology that 
educational institutions now require does 
not only train people who are ready with 
the knowledge but also trains people who 
know how to access knowledge and generate 
new information through their application 
knowledge. STEM has been characterised 
as working in the context of complex 
phenomena or situations on assignments 

Table 2
Comparison of the student’s scores in the pre-and post-tests

Questions
Mean±SD

t df P-value
Pre-test Post-test Increase

Knowledge_General 3.89±1.41 6.19±1.22 2.30±1.62 11.891 69 0.000*

Knowledge_Adv 6.20±1.93 8.83±0.66 2.63±2.08 10.576 69 0.000*

Knowledge_Dis 7.26±2.21 9.43±0.73 2.17±2.34 7.763 69 0.000*

Knowledge_Practices 9.34±2.51 15.06±1.84 5.71±3.31 14.441 69 0.000*

Note: Results are expressed as the mean and standard deviation of the total scores obtained in the pre-and 
post-tests. Significant (P-value) was obtained using a paired samples t-test. 
*Significance levels at 0.1, 0.05, and 0.01. 
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requiring students to apply knowledge 
and skills to various disciplines (Honey 
et al., 2014). The Hydroponic Kit Project 
covered all the elements found in science, 
technology, engineering, and mathematics 
(STEM). It is in line with Hashim et al. 
(2020), who created a prototype of a water 
level warning in project-based learning, 
which was also integrated with STEM. 
It was supported by Lou et al. (2011), 
who stated that the STEM-based learning 
model incorporates all STEM elements into 
curriculum design.

The data from this study has indicated 
that STEM project-based learning can 
improve the general knowledge of school 
students. The mean score for the pre-test 
of general knowledge was (M=3.8857, 
SD=1.41977) and then increased to 
(M=6.1857, SD=1.21932) for the post-
test (Table 2). School students were likely 
to have less direct or indirect exposure 
to science projects or other advanced 
materials adopted or applied in their 
environment. In traditional classrooms, 
teaching and learning are dominated by 
teachers, whereby students have minimal 
opportunity to express their opinions and 
ideas (Tytler & Aranda, 2015), thus reducing 
student interaction and limiting them from 
expressing their views (Chua et al., 2017). 
Dugger (2010) highlighted that a STEM 
project-oriented curriculum had been used as 
a strategy, offering students the opportunity 
to consider real-world concerns focused on 
interdisciplinary topics. Moreover, Jeong 
and Kim (2015) suggested that effective 
teaching occurs when students are given 

learning opportunities to demonstrate, adapt, 
modify, and transform new knowledge 
to meet the needs of new contexts and 
situations. Therefore, such learning methods 
can add to and improve the school students’ 
general knowledge. Figure 1 shows a briefing 
and discussion session on the Hydroponic 
Kit Project between mentors of Universiti 
Malaysia Kelantan (UMK) students and 
their mentees from a government school 
in Kota Bharu, Kelantan. This session 
was held to develop and cultivate creative 
thinking among students (Munandar, 1999). 
Creative thinking can help youngsters to 
have a fresh perspective from the normal 
ones instilled in the classroom lesson. It is 
where the impression of “thinking out of the 
box” can be instilled through a live hands-
on experience conducted by the students 
with teachers’ supervision and participating 
mentors. Barak and Assal (2018) and Lee 
et al. (2019) supported this by stating that 
high-level thinking skills, such as problem-
solving, critical thinking, and creative 
thinking, are key targets in STEM learning 
in Asia.

Figure 1. Briefing sessions and discussions between 
mentors and mentees regarding the hydroponic kit 
project
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The study has also found an increase 
in student’s knowledge of the advantages 
and disadvantages of exposed hydroponic 
systems. The mean score for the pre-test 
of hydroponic system advantages was 
M=6.2000, SD=1.93068 and then increased 
to M=8.8286, SD=0.65875 for the post-test. 
Meanwhile, the mean score for the pre-test 
of disadvantages of the hydroponic system 
was M=7.2571, SD=2.21121, which then 
increased to M=9.4286, SD=0.73369 for the 
post-test. It shows that the students initially 
needed to learn more about the advantages 
and disadvantages of the hydroponic system. 
However, when given exposure to theory 
and practice, they were now aware of the 
importance and benefits of hydroponic 
systems. One of the outcomes of interest in 
the pilot project was curiosity. Shah et al. 
(2018) highlighted that curiosity motivates 
behavioural exploration and finding answers 
to the unknown. Banning and Sullivan (2011) 
supported this argument, stating that the 
curiosity of young students is very high, as 
it is a key component that drives exploration 
and refinement of their perceptions while 
gathering information and learning from 
the environment. McGillivray et al. (2015) 
introduced several affective variables, such 
as curiosity and interest, and potential 
rewards associated with remembering 
interesting information in the future. From 
the context of sustainability, curiosity is an 
important driver of inquiry learning and is 
considered fundamental in scientific literacy. 
Since exploration, discovery, innovation, 
and invention often stem from curiosity, 
there is a strong fundamental contribution 
of curiosity to sustainability-related issues 
(Ernst & Burcak, 2019).

Finally, there was a significant increase 
in practical knowledge, whereby the mean 
score for the pre-test was M=9.3429, 
SD=2.51307, and then increased to 
M=15.0571, SD=1.84065 for the post-
test. Therefore, practice-based learning is 
very suitable for students so they can go 
to the field and get their hands dirty by 
doing activities rather than just sitting in 
class, which reduces students’ interaction 
and limits their views (Heng et al., 2017). 
Amongst the activities is the installation of 
hydroponic equipment (Figure 2), where 
the students were exposed to elements of 
engineering and technology found in the 
design and technology used. The equipment 
consists of pipes (large and small sizes), 
basins, and water pumps. The installation 
of such equipment requires the creativity 
and thinking skills of students. Next was 
the preparation of media (Figure 3), where 
the elements of scientific knowledge were 
revealed to students: how to select the 
correct media such as cocopeat, Rockwool, 
sponge, and others. Such selection also 
plays an important role in absorbing water 
and nutrients and adapting to the plants to 
be planted. The following process measured 
and mixed the fertiliser (Figure 4). For 
this activity, mathematical elements were 
exposed to the students. The materials 
needed were fertilisers A and B, beakers, 
and syringes. Fertilisers must be mixed in 
proportions to ensure that the plants have 
the needed nutrients. The last process was 
to lay the seeds (Figure 5). Figure 6 shows 
the hydroponic kit that yielded results. These 
activities incorporated the STEM elements 
practised in Malaysia and other developed 
countries.
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Figure 2. The picture shows students installing 
hydroponic equipment

Figure 3. The picture shows a demo of media 
preparation by STEM instructors

Figure 4. The picture shows students being taught to 
mix fertiliser with the correct dosage

Figure 5. The picture shows students sowing seeds 
into plant pots

Figure 6. The picture shows a hydroponic kit that has borne fruit
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Overall, the mean score for all knowledge 
in this study indicated an improvement 
after applying STEM activities based on 
the Hydroponic Kit Project in secondary 
school. Grossnickle (2016) supported the 
notion by defining curiosity as the desire for 
new knowledge, information, experience, 
or stimuli to bridge an unknown gap. 
Additionally, the encouragement received 
from mentors and teachers is also crucial 
in determining the effectiveness of STEM 
Mentor-Mentee project-based learning. 

Therefore, such learning methods are 
the learning of the new millennium or so-
called new norms that need to be applied 
in all secondary and primary schools in the 
country. Hopefully, this method can attract 
students to choose science as their main 
choice to further their studies to a higher 
level. There has been a drastic decline in 
the selection of students in science majors 
at the tertiary level in recent times due to the 
lack of such learning approaches, which is 
of great concern to universities and industry. 
University and industry collaboration are 
critical in accelerating the effectiveness of 
STEM implementers in schools (Tumuti 
et al., 2013). Anwar et al. (2018) and Yuk 
(2008) mentioned that such collaboration 
could provide teachers and students with 
a broad knowledge of real-life contexts 
that could enrich the teaching and learning 
process and equip students to perform future 
career development. It can prepare students 
to face the advancement in science and 
technology and drive the country towards 
being a developed and competitive nation 
in the future (Hanif et al., 2019).

CONCLUSION

In conclusion, the Mentor-Mentee of STEM 
project-based learning method using the 
hydroponic kit can increase students’ 
knowledge and understanding of science, 
technology, engineering, and mathematics 
(STEM). It can be seen through the mean 
score for all knowledge in this study which 
has indicated an improvement after applying 
STEM activities based on the Hydroponic 
Kit Project in secondary school. Grossnickle 
(2016) supported the notion by defining 
curiosity as the desire for new knowledge, 
information, experience, or stimuli to bridge 
an unknown gap. Such learning methods 
can also indirectly increase creativity and 
innovation and apply thinking skills to 
students so they can be prepared for future 
challenges. It is hoped that such learning 
methods can cultivate and attract students 
from primary and secondary levels to choose 
STEM majors when they move to higher 
education institutions later. Other than 
that, the support system in the educational 
system should also play an important 
role in encouraging students to be more 
involved with STEM-based education. 
Teachers, specifically, play an essential 
role in dictating the aftermath of the young 
generation (Shaharuddin et al., 2020). 
The noble profession, in precise, is also a 
key player in the organisational setting of 
schools due to their close engagement with 
students. Therefore, teachers and parents 
must work hand in hand to ensure that 
students nowadays are more enthusiastic and 
passionate about making STEM the number 
one choice in their future endeavours. With 
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the advancement of education, the future 
generation will be much more aware of the 
measures that need to be taken in facing 
uncertain conditions of today’s new way of 
life and the pandemic.

ACKNOWLEDGEMENTS

Thanks to the students from Universiti 
Malaysia Kelantan (UMK), Jeli Campus, 
who were mentors in this program. Our 
highest gratitude to Sekolah Menengah 
Kebangsaan Sultan Ismail (SMKSI), Kota 
Bharu, Kelantan, for allowing this program in 
their schools, granting us their facilities, and 
becoming mentees and respondents in this 
study. Thanks to the Centre for University-
Industry Collaboration (CUIC), Universiti 
Malaysia Kelantan, under the Office of the 
Deputy Vice-Chancellor (Research and 
Innovation), for managing this program’s 
funds. In addition, the Ministry of Energy, 
Science, Technology, Environment and 
Climate Change (MESTECC) Malaysia 
funded the MESTECC Mentor-Mentee 
STEM Program under a research grant.

REFERENCES
Anwar, N., Masrek, M. N., & Sani, M. K. J. A. 

(2018). Information technology infrastructure 
flexibility: A review from previous studies and 
implications for research. International Journal 
of Academic Research in Progressive Education 
and Development, 7(3), 236-246. http://dx.doi.
org/10.6007/IJARPED/v7-i3/4362

Banning, W., & Sullivan, G. (2011). Lens on outdoor 
learning (1st ed). Redleaf Press.

Barak, M., & Assal, M. (2018). Robotics and STEM 
learning: Students’ achievements in assignments 

according to the P3 Task Taxonomy-practice, 
problem solving, and projects. International 
Journal of Technology and Design Education, 
28(1), 121-144. https://doi.org/10.1007/s10798-
016-9385-9  

Baran, E., Canbazoglu-Bilici, S., & Mesutoglu, 
C. (2015). Fen, Teknoloji, Muhendislik ve 
Matematik (FeTeMM) Spotu Gelistirme 
Etkinligi [Science, Technology, Engineering and 
Mathematics (STEM) Spot Development Event]. 
Arastırma Temelli Etkinlik Dergisi, 5(2), 60-69.

Baran, E., Bilici, S. C., Mesutoglu, C., & Ocak, 
C. (2016). Moving STEM beyond schools: 
Students’ perceptions about an out-of-school 
STEM education program. International Journal 
of Education in Mathematics Science and 
Technology, 4(1), 9-19. https://doi.org/10.18404/
ijemst.71338

Chua, K. H., Mageswary, K., & Zain, A. N. (2017). 
Influences of gender and school location 
on science environment in Malaysia lower 
secondary schools. In N. J. Ahmad & M. J. 
Zakaria (Eds.), Revitalising science teaching and 
learning culture towards sustainable living (pp. 
1-13). SEAMEO RECSAM.

Dugger, W. E. (2010). Evolution of STEM in the 
United States [Paper presentation]. The 6th 
Biennial International Conference on Technology 
Education Research, Gold Coast, Queensland, 
Australia.

Ernst, J., & Burcak, F. (2019). young children’s 
contributions to sustainability: The influence 
of nature play on curiosity, executive function 
skills, creative thinking, and resilience. 
Sustainability, 11(15), 4212. https://doi.
org/10.3390/su11154212 

Grossnickle, E. M. (2016). Disentangling curiosity: 
Dimensionality, definitions, and distinctions from 
interest in educational contexts. Educational 
Psychology Review, 28(1), 23-60. https://doi.
org/10.1007/s10648-014-9294-y



Wan Yusoff Wan Shaharuddin, Hartini Hashim, Muhamad Azahar Abas, Nor Hizami Hassin,
Muhammad Firdaus Abdul Karim, Hamzah Hussin, Mohamad Faiz Mohd Amin, Zulhazman Hamzah, Aainaa Amir,

Nor Shahirul Umirah Idris, Nurul Syazana Abdul Halim, Nursufiah Sulaiman3, Amal Najihah Muhamad Nor, Mohd Mahmud,
Lukman Ismail, Ai Yin Sow, Mazlan Mohamed, Sharizal Ahmad Sobri, Tan Tse Guan and Kamarul Hambali

1778 Pertanika J. Soc. Sci. & Hum. 30 (4): 1767 - 1779 (2022)

Hanif, S., Wijaya, A. F. C., & Winarno, N. (2019). 
Enhancing students’ creativity through STEM 
project-based learning. Journal of Science 
Learning, 2(2), 50-57. https://doi.org/10.17509/
jsl.v2i2.13271

Hashim, H., Ali, M. N., Samsudin, M. A., & Shodiqi, 
H. A. (2020). nourishing students’ creative 
thinking through exemplar STEM lesson 
embedded during extracurricular activities. 
International STEM Journal, 1(1), 27-37.

Heng, C. K., Karpudewan, M., & Md Zain, A. N. 
(2017). Influences of gender and school location 
on science learning environment in Malaysian 
lower secondary schools. In N. J. Ahmad, & M. 
J. Zakaria (Eds.), Revitalising science teaching 
and learning culture towards sustainable living 
(pp. 1-13). SEAMEO RECSAM.

Honey, M., Pearson, G., & Schweingruber, H. (2014). 
STEM integration in K-12 education: Status, 
prospects, and an agenda for research. National 
Academies Press.

Ismail, M. H., Salleh, M. F. M., & Nasir, N. A. M. 
(2019). The issues and challenges in empowering 
STEM on science teachers in Malaysia secondary 
schools. International Journal of Academic 
Research in Business and Social Sciences, 9(13), 
430-444.

Jeong, S., & Kim, H. (2015). The effect of a climate 
change monitoring program on students’ 
knowledge and perceptions of STEAM education 
in Korea. Eurasia Journal of Mathematics, 
Science & Technology Education, 11(6), 1321-
1338.

Kanadli, S. (2019). A meta-summary of qualitative 
findings about STEM education. International 
Journal of Instruction, 12(1), 959-976.

Koul, R. B., Fraser, B. J., Maynard, N., & Tade, M. 
(2018). Evaluation of engineering and technology 
activities in primary schools in terms of learning 
environment, attitudes and understanding. 
Learning Environments Research, 21(2), 285-
300.

Lee, M.-H., Chai, C. S., & Hong, H.-Y. (2019). 
STEM education in Asia Pacific: Challenges and 
development. Asia-Pacific Education Research, 
28(1), 1-4. https://doi.org/10.1007/s40299-018-
0424-z   

Lou, S. J., Tsai, H. Y., & Tseng, K. H. (2011). STEM 
online project-based collaborative learning for 
female high school students. Kaohsiung Normal 
University Journal, 30, 41-61.

McGillivray, S., Murayama, K., & Castel A. D. 
(2015). Thirst for knowledge: The effects of 
curiosity and interest on memory in younger and 
older adults. Psychology and Aging, 30(4), 835-
841. https://doi.org/10.1037/a0039801

Munandar, U. S. C. (1999). Mengembangkan bakat 
dan kreativitas anak sekolah. Petunjuk bagi guru 
dan orangtua [Develop the talents and creativity 
of school children. Instructions for teachers and 
parents]. Gramedia Widiasarana Indonesia.

Razali, F. (2021). Exploring crucial factors of 
an interest in STEM career model among 
secondary school students. International Journal 
of Instruction, 14(2), 385-404. https://doi.
org/10.29333/iji.2021.14222a

Sekaran, U., & Bougie, R. (2010). Research methods 
for business: A skill building approach (5th ed.). 
John Wiley & Sons Ltd.

Shah, P. E., Weeks, H. M., Richards, B., & Kaciroti, 
N. (2018). Early childhood curiosity and 
kindergarten reading and math academic 
achievement. Pediatric Research, 84, 380-386. 
https://doi.org/10.1038/s41390-018-0039-3

Shaharuddin, W. Y. W., Ahmad, M., & Omar, S. 
(2020). Influence resources and power from 
the teachers’ perspective: An Exploratory 
Factor Analysis (EFA). International Journal 
of Advanced Science and Technology, 29(4s), 
3486-3495.

Stehle, S. M., & Peters-Burton, E. E. (2019). 
Developing student 21st century skills in selected 



Students’ Knowledge in Science: An Evaluation via Hydroponic Kit

Pertanika J. Soc. Sci. & Hum. 30 (4): 1767 - 1779 (2022) 1779

exemplary inclusive STEM high schools. 
International Journal of STEM Education, 6, 
39. https://doi.org/10.1186/s40594-019-0192-1

Thibaut, L., Ceuppens, S., De Loof, H., De Meester, J., 
Goovaerts, L., Struyf, A., Pauw, J. B., Dehaene, 
W., Deprez, J., De Cock, M., Hellinckx, L., 
Knipprath, H., Langie, G., Struyven, K., Van 
de Velde, D., Van Petegem, P., & Depaepe, 
F. (2018). Integrated STEM education: A 
systematic review of instructional practices in 
secondary education. European Journal of STEM 
Education, 3(1), 2. https://doi.org/10.20897/
ejsteme/85525

Tumuti, D. W., Wanderi, P. M., & Lang, C. (2013). 
Benefit of university-industry partnerships: The 
case of Kenyatta University and Equity Bank. 
International Journal of Business and Social 
Science, 4(7), 26-33.

Tytler, R., & Aranda, G. (2015). Expert teachers’ 
discursive moves in science classroom interactive 
talk. International Journal of Science and 
Mathematics Education, 13(2), 425-446. 

United Nations Conference on Trade and Development. 
(2021). Technology and innovation report 2021: 
Catching technological waves: Innovation with 
equity. https://unctad.org/page/technology-and-
innovation-report-2021

Wee, S. T., & Abas, M. A. (2015). Good governance 
practices in national solid waste management 
policy implementation: A pilot study on solid 
waste corporation’s staff in Batu Pahat, Malaysia. 
Australian Journal of Basic and Applied 
Sciences, 9(31), 445-451.

Widya, Rifandi, R., & Rahmi, Y. L. (2019). STEM 
education to fulfil the 21st century demand: 
A literature review. Journal of Physics: 
Conference Series, 1317, 012208. https://doi.
org/10.1088/1742-6596/1317/1/012208

Yuk, F. H. (2008). Reflections on school career 
education in Hong Kong: Responses to Norman 
C. Gyber, Darryl Takizo Yagi, and Sang Min Lee 
& Eunjoo Yang. Asian Journal of Counselling, 
15(2), 185-205.




